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The Arts and Sciences and the Urban University 


EDWARD GRAHAM 


Dean, the Graduate School, the College Liberal Arts 
and the College General Education 


has described the arts and sciences that part 
university which remains after you have taken away everything that 
will teach you how make living. would more the point 
say that the arts and sciences are the only part university which 
would remain you took away all the parts that are not essential 
creating university the first place. 

course you would not have urban university you took away 
everything but the arts and sciences. That is, you would not have 
urban university likely survive very long. Nor would you have 
university which the arts and sciences would have the particular 
sort life and hard times that they enjoy those universities which 
call urban. 

The major trouble with the arts and sciences the urban university 
that nobody has quite decided what about them. This may re- 
late part the anomalous situation the arts and sciences gener- 
ally, the world here-and-now. relates more directly, however, 
the fact that nobody has quite decided what about urban uni- 

Any approach toward deciding what about the arts and sciences 
the urban university requires appraisal the role the urban 
university the American academic scheme things, and ap- 
praisal the complex function the arts and sciences within this 
particular setting. 

The American system higher education, Mr. deKiewiet pointed 
out incisive analysis some five years ago, rests the two pillars 
quantity and excellence. contrast European institutions, where 
academic tradition has looked primarily toward the education in- 
tellectual élite, colleges and universities this country are character- 
wed their infinite variety. Higher education conducted mass 
enterprise, and within this enterprise, all shapes, sizes, and conditions 
institutions are included. have some twelve hundred colleges 


and universities, each attempting carry forward its particular mis. 
sion, and, the same time, good it. 

The great challenge American higher education lies this 
signment which has perhaps unconsciously assumed—the educa- 
tion vast numbers, and the achievement excellence the same 
time. Perhaps the challenge will always there, but make least 
start toward meeting when acknowledge the fact that excellence 
can best appraised the light the specific mission which any in- 
stitution, discipline, has chosen for itself, and the success with 
which that mission carried out. 

this light, the School Industrial and Labor Relations Cornell 
University cannot effectively compared with the Oriental Institute 
the University Chicago. They serve two entirely different, but 
useful, purposes. More the point, would wasting time com. 
pare Chicago Junior College Oberlin, the University Massachu- 
setts Stanford. Each type institution has its own special mission, 
its own potentially important service our society. There reason 
believe that Oberlin would good job Chicago Junior Col- 


lege went into junior college education, that the University 


Massachusetts would good job Stanford, became over- 
night privately endowed university, and turned its back its role 
the land grant college the Commonwealth Massachusetts. 

The differences American higher education may one our 
great strengths, but they also present some our most provocative 
problems. Nowhere are these differences brought more sharply into 
focus than our urban institutions. the urban institutions, usu- 
ally find most the variety American higher education combined 
within single university—variety purpose and all the other varie- 
ties. The differences between colleges and schools make comparisons 
even within single campus pointless. urban university has 
school home economics the question not whether this better 
worse than the school journalism. The question whether 
good school home economics, schools home economics go. 
There also the question whether not this particular urban uni- 
versity has any business with school home economics the first 
place, but urban universities this the sort question that not 
often asked. 

The arts and sciences find themselves the center all the joys 


and frustrations that differences within the university involve, because 
the arts and sciences belong everybody. Perhaps this true the 
arts and sciences all types institutions, yet there are four distin- 
guishing characteristics that set apart the arts and sciences the ur- 
ban institution from the arts and sciences find them, say, the 
pleasant colleges that are usually associated with the green villages 
and white spires the New England countryside. 

The first, and perhaps the most important, the genius spirit 
the place. This relates the virtually-tangible intangibles. Liberal 
education, came this continent the seventeenth and eigh- 
teenth centuries, was highly professional its purpose. was direct- 
primarily toward providing the colonies with teachers for the proper 
instruction youth, with physicians for caring for them while they 
were this world, and with ministers for seeing that they were headed 
the right direction when they moved the next. 

The colleges which this liberal education took place—and this 
includes Harvard College—were much closer the University 
Paris the twelfth century than the universities the twentieth 
century. They were self-sufficient, self-contained, and, far the 
record shows, self-satisfied. The arts and sciences were noncom- 
petitive situation, and, this respect least, the situation remains 
unchanged. 

Liberal education the urban institutions, the other hand, 
not necessarily better worse. simply different. This difference 
climate and pace, and the academic mores and customs. 
The difference between Williams College and the College Liberal 
Arts Boston University, for example, roughly analogous the 
difference between Williamstown and Boston. You don’t need road 
map tell you whether you are Williamstown Boston; and you 
don’t need catalogue tell you when you are Williams College 
and when you are Boston University. The genius the place dis- 
tinct either case. 

The second characteristic milieu. For present purposes, may 
identify urban universities those great “privately unendowed” in- 
stitutions major population center. They are not only the city, 
they are also the city. The surrounding social and economic fabric 
exercises the dominant influence. this light, Harvard, the Univer- 
sity Chicago, and Northwestern would not included among the 
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respond with such degree sensitivity immediate environment, 
Their financial resources are order which binds them less closely 
tuition receipts their fiscal policies. The urban universities, 
conceive them, are more the order Temple, Buffalo, George 
Washington, and particularly Boston University. 

third distinguishing characteristic urban universities 
ture. This arises partly out genius and milieu, and partly out ac. 
cident. The structure the urban university characterized com- 
plex colleges and schools serving gaudy galaxy purposes. There 
are the traditional liberal and professional divisions the latter part 
the nineteenth century. these have subsequently been 
variety specialized schools and colleges which usually appeared 
the scene rather suddenly response demand, response 
what somebody thought was demand. Particularly intriguing the 
fact that one our urban universities has school Mortuary Science, 
complete with faculty, four-year curriculum, and degree. There 
legend that this particular school was established during the pro- 


urban universities except geographical sense. They not have 


hibition era, when the mortality rate among one segment the city’s 


population was inordinately high. 

The fourth characteristic which distinguishes the urban universities 
relates commitment (or confusion pertaining thereto). The liberal 
college the green village and the white spire, the handsomely en- 
dowed university, can usually look back its charter and 
clear line continued purpose. course, there may have ap- 
propriate modifications accommodate the changing times, but these 
present particular problem. Dartmouth, for example, hardly em- 
barrassed the fact that major purpose Eleazar Wheelock 
founding the College was civilize the Indians, long there are 
succeeding generations non-Indians need the same service. 

But what sort commitment the urban universities have? di- 
verse have become their operations that the urban universities would 
appear have many commitments looking many directions, or, in- 
deed, riding off all directions. Efforts bring these variegated ac- 
tivities under comprehensive statement institutional commitment 
usually result generalizations about service the community 
mankind large. 

While the commitment the total institution may somewhat 
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difficult identify first glance, the commitments its constituent 
parts are less complicated. far the arts and sciences are con- 
cerned, they share with liberal colleges generally commitment 
civilize succeeding generations that are need being civilized. They 
also have much broader commitment. Standing the center 
complex colleges and schools which serve many purposes, the arts 
and sciences are academic island. Theirs permeating function, 
knowing boundaries college school organization. this sense, 
the arts and sciences are the connective tissue that binds the university 
together and gives substance and focus the university idea. They 
belong all colleges and schools. The welfare the university 
whole, and the most productive development all its programs, be- 
come primary concern the arts and sciences. Furthering liberal 
education value and itself, and bringing the resources lib- 
eral education bear directly upon professional programs, thus be- 
come the commitment the arts and sciences the urban university. 

The major commitment the urban university whole, then, 
may conceive combining liberal and practical education not only 
the same campus, but also the same human being. 

What has been said this point relates the general climate 
provided for the arts and sciences the urban university. From this 
general climate proceed variety familiar conditions affecting the 
arts and sciences for better worse. These include student body 
preponderately local regional origin with certain self-images 
well images the university. 

These images are likely persist. The urban university not likely 
get from its alumni that umbilical attachment which other types 
institutions enjoy. arguing the celebrated case The Trustees 
Dartmouth College vs. Woodward before the Supreme Court, Daniel 
Webster did not extol the virtues liberal education, nor did be- 
wail the sad state the humanities, nor did have anything all 
say about community service terms upgrading the status the 
Indians. Best remembered what said with respect his client 
and his alma mater that occasion was small college, 
gentlemen, yet there are those that love her.” 

Ifit our purpose forward the interest the arts and sciences 
the urban institutions, are going concerned with large col- 
leges, and are going hope that somebody loves them also, and 
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that almost everybody respects them. This respect will come first and 
foremost from awareness what liberal education has built into the 
lives those who are touched it, and touched such way that 
enduring sense value carried into the years after college. 

The dilemma the arts and sciences must inevitably face relates the 
fact that the status educated man his society does not necessarily 
increase, nor does respect for educational institutions necessarily 
crease, proportion the number educated citizens. may infer 
this from rather startling phenomenon that followed the 
tion universal education through the public schools. has been 
pointed out that should have anticipated raising the level 
public taste, and general interest the civilizing arts, approached 
universal literacy. What got, within thirty years after the enabling 
legislation, was the yellow press and the tabloids. 

This not intended suggest that universal public education isa 
bad thing: simply that does not always live expectations. This 
last fact may say something with respect the arts and sciences. 
For example, the most significant thing about our public schools that 
virtually every able-bodied person goes through them. This fairly 
recent development. might expected that general public approba- 
tion the schools would follow. Quite the contrary. Sharp criticism 
the schools has increased from generation generation almost pro- 
portion the increased percentage the population that has been 
exposed them. 

This interesting thought move into period when 
vastly greater proportion the adult population than ever before will 
have been exposed college education, and when the one common 
and binding factor college experience will some degree expo- 
sure the arts and sciences. seems reasonable assume that there 
will sharp criticism, and should able predict, with fair de- 
gree accuracy, where will directed. Colleges and universities 
will not accused producing inferior engineers, inept home 
economists, bad physicians. The criticism will couched more 
general terms, the product the floating antagonism that comes 
focus upon the familiar and established parts our society that have 
somehow failed, least the public eye, accomplish what was ex- 
pected them. 

The target will the arts and sciences, not only because they are 
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the familiar core but also because they are the embodiment those 
disciplines which are the heart man’s knowledge and understand- 
ing his social and cultural environment, the physical world 
which exists, and the world living things which part. 
The tremendous public response Why Johnny Can’t Read may, 
the next decade, duplicated with respect book yet written. 
will about colleges and universities, and the title will probably 
Why Johnny Think. 

course, are well aware that distractions from the arts and 
sciences, rather than the arts and sciences themselves, will large 
measure responsible for why Johnny can’t think. The point that the 
public won’t know it. Actually, there concrete evidence that the arts 
and sciences will make happy choice target. From the time 
Senator Martin Dies the time Senator Joseph McCarthy, nobody 
ever heard professor animal husbandry professor sanitary 
engineering being publicly suspect exerting dangerous influence. 
This special attention has been reserved first all for the social scien- 
tists, with several humanists thrown in, and with physicists and other 
natural scientists added the list after society made shocking dis- 
covery about the peculiar importance science some twelve years ago. 

general premise, reasonable say that the arts and sciences 
contemporary higher education can take nothing for granted. The 
very fact that higher proportion the population will exposed 
the arts and sciences likely adverse rather than favorable 
influence public attitudes. And public attitudes will have lot 
with the future the arts and sciences, particularly the urban insti- 
tutions. 

The question, look toward the demands that will made upon 
during the next ten years, where from here. The institu- 
tions which are the great population centers, which are the city, 
have some soul-searching decisions make. their very nature, 
they are already quantity education. The brute fact that they will 
remain quantity education, unless they about-face, change 
their mission and commitments, and are longer the city. this 
event, they would longer urban institutions, but something else. 
This particular choice, judgment, not going open 
them. Their problem, therefore, the problem carrying forward 
education much larger scale than ever before, and, the same 


| 
. 


time, achieving excellence under conditions much more difficult than 
ever before. 

Experience has already shown that, size increases, the role 
administrative decision the shaping institutional policy becomes 
increasingly dominant. far colleges and universities across the 
country are concerned, this would appear the product time 
and circumstance rather than the product individual collective 
ambitions the various strata the administrative hierarchy. The 
sheer weight numbers the student body, complexities 
get, and institutional involvement variety enterprises somewhat 
divorced from classroom and laboratory, have produced monster 
administrative problem. has also produced army 
trators—and every mother’s son them not only tremendously busy, 
but managing keep everybody else busy the same time. Nobody 
planned that way. inconceivable that the proliferation admin- 
istrators came because lonesome core administrators yearned for 
the company other administrators. just happened. 

major result the administrative monster, however, and one that 
causes concern faculty and administrators alike, the yawning 
chasm that inevitably develops between faculty and administration, 
and particularly the difficulty communication—in the most pro- 
found sense the word—across this chasm. 

Difficulty communication can produce sense frustration that 
felt both sides the chasm. The major danger created the 
chasm lies not individual tensions, however. These are apt 
personalized, and time has way taking care them. The major 
danger the college and university lies the fact that, the process 
decision making, professional judgments are not brought bear 
professional questions. Since the arts and sciences are such permeat- 
ing part all higher education, this danger has special relevance 
the liberal disciplines. non-professional judgment, dominating the 
decision-making policy-making process any point within the uni- 
versity, hurts the arts and sciences. The danger exists with respect 
graduate well undergraduate education. 

What has been said this point relates the nature urban 
universities, and the permeating function the arts and sciences 
this particular setting. There was observation, the outset, that 
the trouble with the arts and sciences urban universities was that 
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nobody had quite decided what about them, and that this related 
the fact that nobody had quite decided what about urban uni- 
Obviously the matter decision, terms university 
commitment, will require participation all elements which make 
the university—faculty, administration, and governing boards. 
should like offer suggestion the role the faculty. 

The first obligation academic man times like these the devel- 
opment perspective the mission the arts and sciences his 
particular institution, seen from his particular vantage point. the 
light the perspective thus developed, has moral obligation 
forward the responsible, informed, and constructive role the faculty, 
professionally competent and supporting source strength for his 
university. Professional judgment the essence the decision- 
making process, and certain critical points, basic competencies 
within faculty provide the first source the professional judgment 
required. None this detracts from the responsibility administra- 
tive authority, even addresses itself it. addresses itself the 
moral obligation faculties, and the wisdom judgments profes- 
sional questions from which sound administrative decisions proceed. 

The phrase from his particular vantage point, used earlier, makes 
allowance for considerable difference point view and approach. 
This deliberate. college university is, should be, place 
infinite variety. is, should be, place distinguished for many dif- 
ferent orders professional competence, points view, and divergen- 
cies opinion. is, should be, place bedeviled the spirit 
chronic inquiry. this variety, this stress professional ex- 
cellence, and this uninhibited urge toward discovery, that the ex- 
citement higher education lies. Communicating the excitement 
the reality, rather than the boredom some painfully labored image, 
the one best hope for public support higher education generally, 
and the arts and sciences particularly, the years ahead. 


This the first two articles Dean Graham. The second, which addressed 
research and teaching Boston University, will appear the next issue. 
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The Site the University 


GEORGE LEWIS 
Assistant Professor Geography, College Liberal Arts 


CROSS the Charles River from Boston University, hidden from view 
surrounding buildings, Fort Washington. Today small 
public park—a haven green set the dirt and noise the city. 
1776, however, gunners General Washington’s Continental Army 
trained their cannon from this battery British-held Boston. There 
was also larger fort, Brooklin Fort, near the present site the Cad- 
illac-Olds building, which evidence remains today. This area was 
called Sewall’s Point after local landowner and farmer. 
The relevance these two forts the site Boston University 
one topography and time. the time the revolution, Boston 
(downtown Boston us) was almost island and much what 


know today dry land (Back Bay and the area about 


water salt marsh. 

For over three hundred years have been busy reclaiming land 
from the sea the Boston area. The physical geography the entire 
area between Boston University Bridge and the Boston Common has 
undergone remarkable changes over the years. nearly impossible 
imagine that the square miles city including the John Hancock 
building, the Christian Science Mother Church, the Public Library, 
and the Museum Fine Arts, once looked very much like the vast salt 
marshes behind Revere Beach today. 

Thus, the Charles River Campus, only the new Law School build- 
ing built upon original dry land. This does not mean, course, that 
one should fear for the stability the other, even heavier Boston Uni- 
versity buildings, because they have been engineered for their specific 
subsurface conditions. Recent excavations for the new Women’s Dor- 
mitory Bay State Road have given local geologists and archaeolo- 
gists excellent cross-section typical filled-land profile. 

top there layer fill from five ten feet thickness, com- 
posed gravel, cinders, other types detritus. the Women’s 
Dormitory this was reddish color and appeared slag com- 
position. the bottom the fill distinct boundary. This the top 
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the salt-water marsh, evidenced first mat vegetative ma- 
terial and then two- three-foot layer deep brown, compacted 
peat. 

The peat, turn, overlies layer very fine, bluish-gray clay which 
presumed glacial origin. Silt-charged meltwater, coursing 
off wasting ice sheet, deposited this fine clay the marine embay- 
ment that became the Boston Lowland Basin. 

Under the blue clay bed gravel, the first really satisfactory 
foundation material the profile. this firm, compact gravel 
layer that the footings and walls the Women’s Dormitory and many 
other B.U. buildings rest. Larger structures than these, such the 
John Hancock building, must penetrate even this deep gravel layer 
bedrock 100 125 feet below the surface the ground. 

much for our physical underpinnings—their only real site influ- 
ence one building size limitation (or cost increase). What the 
character the site which the University now finds itself—for better 
worse? What are the advantages disadvantages imposed sur- 
rounding land uses, land values, transportation lines, and similar 
factors? 

The first fact keep mind that the nucleus the present site 
was purchased 1920, the year Babe Ruth went the New York 
Yankees and set new home-run record fifty-four. Henry Ford was 
still making Model that retailed for about $295. Total enrollment 
the University—6,975 (including all but CLA had 
595 students, and CBA (daytime only). Bay State Road was rea- 
sonably quiet residential street with scattering medical specialists, 
the Myles Standish prosperous hotel, and Kenmore Square iso- 
lated outlier the downtown business district. Commonwealth Ave- 
nue between Sherborn Street and the (then) Cottage Farm Bridge was 
lined with automobile companies the southerly side and nearly va- 
cant the northerly side. The Boston and Albany Railroad stop was 
called Cottage Farm. 

What truly ideal spot for small, urban university desirous 
building new campus! The sculptured brick Jacob Sleeper Hall 
and its companions had done Trojan service but were fast becoming 
too small for the growing school. The new site offered not only vacant 
land, but also attractive river bank, surface transit system, com- 
muter railroad, reasonably low land values, and generally dormant 
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local economy. Students never dreamed riding automobile 
school, much less owning one. 

But that was eighteen years before the cornerstone the first ma- 
jestic unit the Charles River Campus was laid—of CBA 1938. 
And American society (and the Way has way 
changing with terrifying speed. Between 1920 and 1938, acquired, 
for better worse, new habits and gadgets which were influence 
our behavior many ways. Boston University, one habit and one 
gadget stand out from all the rest: the habit—greater educational de- 
mands beyond high school; and the gadget—the automobile. And 
these was gradually added another factor (more localized Boston’s 
case) —the westward migration the high-class, high land-value, cen- 
tral business district. 

The cumulative effect these three factors, plus other, less influ- 
ential ones, was make the Charles River Campus somewhat less 
than appeared earlier, therefore more problem for the 
administrators and planners the 1950s. Let see precisely what 
each factor has meant the present site the university. 


Greater Educational Demands 


There are four aspects this factor, each which has some relevance 
our discussion: 

(1) the number schools and colleges within the university 

(2) the number students each school college and the total 

number students the University 

(3) the ratio commuter resident student population 

First, the number schools which must housed the Charles 
River Campus has increased. doubt that any the journalism stu- 
dents 1933 thought that their twenty-fifth reunion would find the 
School Journalism part much larger school housed the 
handsome new SPRC building! Only one school, present plans, 
MED, will remain its present site next Massachusetts Memorial 
Hospital. Three schools are today various stages such migration, 
and SFAA all intents now housed its new quarters, SARG all 
scaffolding and concrete, and LAW’s future building still occupied 
state agency. 

Secondly, the number students nearly every school has grown 
steadily since 1945, not mention 1920. Some the schools and col- 
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leges have, course, grown more rapidly than others. CLA’s 595, for 
example, have grown 2,350. But the 7,000 students (including part- 
time) 1920 are now matched nearly 25,000 students today (in- 
cluding 10,000 full-time). 

Third, while the total number has constantly grown, the proportion 
resident students has also continuously increased. This has neces- 
sitated the purchase several local hotels and numerous other smaller 
dormitory units the vicinity the university—the Myles Standish, 
the Charlesgate, the Shelton—and now the first real dormitory rising 
against the Kenmore Square landscape. Truly there more vivid 
evidence the changing university. Boston University longer the 
college yesteryear. schools like THEO, SARG, NURS, 
natural (and gratifying) that have large proportion non- 
New Englanders, but many our other schools show consistent 
trend this direction; for example, SPRC and CLA. Only CBA and 
SED continue, for the most part, serve local needs. 

Fourth, the local commuter student population itself changing its 
place residence. Years ago, Boston and the ring” suburbs 
—Newton, Malden, Quincy, Everett, Arlington—contributed the 
lion’s share the commuter body. This situation changing for 
several reasons—among them the aging the older suburbs and their 
consequent smaller teen-age populations, and the rapid migration 
the suburbs. Now the university tapping Needham, Wey- 
mouth, Lexington, and Lynnfield. And really surprising number 
students come daily from the hinterland—Fitchburg, Milford, and 
Newburyport—not mention Providence, R.I., and Portsmouth, 
N.H.! 

These shifts the residences the students have, turn, created 
problems transportation fully vexing the provision class- 
rooms and bedrooms. 


The Automobile 


Society the United States being strangled the monster its 
own creation—the automobile. curse with which must live, 
for which must plan, and God willing, which may survive. But 
the auto has created for the university one the most awesome 
problems. Every square foot parking space jealously guarded 
zealously disputed. And each square foot disappears, beneath 
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question has become, without argument, the great student gripe the 
1950s. Cars are now commonly double-parked the north side 
Commonwealth Avenue from Howard Johnson’s Peter Pan. The 
policemen and the tow truck are shrugged off. Students puff into class 
twenty minutes late after running mile from distant (and secret) 
residential street Brookline. 

This (and more) happens because the new student (like everyone 
else, appears) wants needs drive his car school.* 
because more convenient quicker more comfortable than 
available public transportation; because now lives beyond 
the range public bus, trolley, train. And the latter medium 
bending every effort discourage student and faculty alike from using 
what is, many respects, our most satisfactory means mass trans- 
port. 

The rise the auto has meant the decline public transportation, 
and the student has felt this decline many ways. Moreover, may 
well find that, the outlying suburbs, there public transporta- 
tion available. 

The auto, however, has affected the university seriously more 
vital way. the mad pursuit access downtown areas for the auto- 
mobile commuter, traffic planners are slowly isolating the Charles 
River Campus. First was Storrow Drive, cutting off the river and 
constricting the north. Now the extension the Turnpike 
along the Boston and Albany tracks, whose construction but mat- 
ter time—a fairly effective barrier the south. The so-called West- 
ern Expressway projected come across the Charles River just west 
the Boston University bridge, although there has been little said 
this proposal late. 

Traffic flow Commonwealth Avenue, always heavy, has recently 
increased strongly, just time when Boston University acquiring 
new buildings and dormitories across the avenue. The disposition 
this street real challenge planners with boldness and vision! 


the past few weeks the university has finally taken the drastic step forbidding 
students living within six miles the school bring cars the campus. 


new building, just that much less space available for parking. This 
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Land Use and Land Values 


have real grasp land values west Kenmore Square the 
1920s and But one might hazard that they were not high view 
the extensive idle tracts which dotted the area until 1958. The 
spread apartment houses westward beyond Kenmore Square was 
spotty, and the spread eastward Row” from the vicin- 
ity Braves’ Field had just passed the Cottage Farm intersection. 
Students Boston University the late 1920s remember playing 
touch football the fields where the main buildings are now located! 
But the last two tracts unused land have now disappeared—one oc- 
cupied Peter Pan and Remington Rand, the other the new 
Women’s Dormitory. 

The whole tenor Kenmore Square has been changing since 1945 
—particularly with the growth service industries. The three branch 
banks 1958 had only one counterpart 1948. Whereas one might 
have predicted vigorous eastward expansion Boston University 
1945, now obvious that rising land values make this impossible. 
The somewhat less desirable expansion westward—undesirable be- 
cause the bad traffic intersection, relative isolation, and distance— 
must and being pursued. Land values, including building values, 
have increased all sides the school, mostly because the high-class 
shopping district Boylston and Newbury streets expanding west- 
wards, and the Boston University area becoming the place em- 
ployment large numbers persons who require local services— 
restaurants, banks, parking lots, cleaners, drug stores, and the like. 

The same rising costs have been mirrored new construction costs, 
which have forced the university expand its facilities through the 
more expeditious means purchasing factory-type buildings and con- 
verting them educational use. SPRC stands monument the 
skill and grace with which this technique can employed. wager 
that have seen the last neo-Gothic building Indiana limestone 
along the Charles River! 

The above may present many readers rather grim picture the 
future our site. But this need not so. Most our sister urban 
universities face similar prospects and problems. The university com- 
mittee that selected this site 1920 were looking permanent 
location with reference the future development the City Boston 
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and the University’s relation Today, truly urban univer 
sity, wishing maintain its character and integrity, must sometimes 


make the best difficult situation rather than take the easy way out 


—and follow flight the suburbs.” 


have tried articulate the forces that have been acting our site 


area and the influences which they must have had, are having, and will 
have upon the way which the Charles River Campus grows. These 
are strong social and economic forces with which must cope. 
not enough that university administrators must handle the problems 
growing student enrollments, faculty requirements, scholarships, 
and standards. the same time they must plan the expansion di- 
verse elements the physical plant with skill, speed, and economy. 
The university site along the northern edge Mr. Sewall’s farm the 


eighteenth century the challenge the second half the twentieth 
century. 


Ray Speare, Interesting Happenings Boston University’s History (Boston, 1957), 
go. 


The Responsibility the Graduate School 
for the Training Teachers 


JOHN LEISHER 
Associate Professor English, College Liberal Arts 


paradoxical that our society, which seemingly places higha 

value upon the ideal universal education, should allow the prob- 
lem teacher training arise the graduate school; for surely stu- 
dents who reach the graduate school have already spent about sixteen 
years observing, however superficially, the teaching procedures em- 
ployed the various disciplines. the past few years, however, more 
and more individuals and groups have voiced the opinion that the 
graduate schools the country must assume major part the re- 
sponsibility for the training those students who plan become 
teachers colleges secondary schools. 


The arguments are many. Among those have seen heard, the 

best statement, think, that the Committee Fifteen, whose 

are printed The Graduate School Tomorrow re- 
port with which, should say, agree principle, and which wish 

were better known) 

will 

graduate schools, their efforts advance the boundaries knowl- 

edge research, are present not paying sufficient attention function 

they inherited natural historical process—that providing effective 

hips training for college and high school teachers; 

di. even the training research often lacks the vitality necessary pro- 

duce humanely-educated men and women capable providing the moral, 
intellectual, and political leadership which free society needs 

the 

survive; 


since the wave” students expected flood our colleges the 
near future will enforce change some kind, the responsibility the 
1957), schools see that this change will not create chaos which 

scholarship and scholarly teaching have become mere memory; 

scholarly teaching survive our colleges—and believe that 
non-scholarly teaching simply isn’t teaching—it should become the avowed 
purpose graduate education produce more people who are neither 
mere scholars nor unscholarly teachers, but scholar-teachers. (pages 


short discussion the sort which follows here, propose dis- 
regard the problem applies secondary school teaching, since, 
whether one approves disapproves, the problem falls within the 
purview the schools education and not within that the graduate 
schools. shall consider the problem only applies those stu- 
dents, who, like myself, are unqualified teach the public second- 
ary schools, since they have not taken, and not plan take, the 
courses offered the schools education the various states and 
prob- required law for certification. And shall consider whether the re- 


stu- sponsibility for teacher training rests solely with the graduate schools. 

xteen Most the arguments advanced favor the training graduate 
em- students for college teaching are, think, symptom the American 
more need for creating new problem default solving one which al- 
the exists. Instead asking the graduate schools undertake such 
training, ought ask the undergraduate schools single out 


early possible those capable and apparently dedicated souls who are 
willing undergo rather penurious life order help shape the 


| 
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minds those less gifted those less dedicated who (as members 
the other professions, businessmen, politicians, parents, etc.) will play 
the decisive part shaping the future American life. Much the 
difficulty with such proposal lies, suggest, the passive role which 
the gifted student must assume during most, not all, his four years’ 
undergraduate study. the gifted student were instead permitted 
work more largely his own, register for small classes, assist 
large lecture courses, and even perhaps serve section man 
some the elementary courses, would, the time has 
ed, know something what his teaching skills and interests are; and 
(as well his supervisors) would know whether ought 
the graduate school prepare himself for the life the 
teacher. 

Here seems need mention the fact that, far can 
discover from own experience and that others, most undergrad- 
uate students have understanding of, indeed need for, 
person properly trained graduate school has offer. the pur- 
pose college education marshal certain basic facts and ideas 
for the edification and inspiration undergraduate students, then 
would seem that the training which the graduate school ought properly 
provide largely irrelevant collegiate (that is, undergraduate) 
education. For surely, though college teachers ought keep with 
the latest developments and discoveries their subject, they cannot, 
most them any rate, find the time the energy take active 
part contributing those developments and those discoveries (cer- 
tainly everyone knows that most the vast number articles and 
books turned out yearly are either result 
desire see one’s name print advance oneself through publica- 
tion—or simply “‘filler,” both). Thus, the argument that the grad- 
uate schools should train college teachers were prevail, then super- 
graduate school would have invented train the scholars. But 
this solution does not really solve the “problem,” for the logic the 
argument (if logic be) that school higher level must train the 
teachers the school next below it; that have simply infinite 
regression from our problem and its solution. 

But the real problem is, think, rather that our concept what 
college education and does, not absolutely meaningless, least 
vague and practice slipshod that nearly becomes so. The 
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plain fact seems that our ideal universal education delusive. 
Jefferson himself wrote that only very few people are able benefit 
from college education; insist that millions upon millions Amer- 
icans who neither care for, nor are capable caring for, college edu- 
cation should subjected four years study above the high-school 
level indeed meaningless: for, Aldous Huxley (among others) 
has observed, the assumption that education should universal al- 
most certainly false; and, Douglas Bush has argued, education for 
all education for none. Bliss Perry’s suggestion that all Americans 
given A.B. birth Gordian solution horrible fascination; 
would least allow the colleges about their proper business, 
but would not resolve the basic confusion into which American col- 
legiate education has fallen. say nothing the almost unbelievable 
confusion existing the secondary schools the country, confusion 
well documented the press last winter.) Most students who now 
straggle through four years college ought probably study only 
two years and then, having garnered certain basic facts and ideas for 
their edification and inspiration, their ways. Such proposal would 
allow the colleges concentrate their energies training their gifted 
students who would themselves after graduation take their places 
teachers the two-year colleges, them—who would be- 
gin train students their third and fourth years. Part the pro- 
posed reorganization collegiate education could, course, fi- 
nanced the colleges themselves; but seems that the proposal 
could not carried out properly without heavy subsidies both from 
business and government—and without any stipulations other than 
that the colleges should engage their proper activities. These sub- 
sidies would turn allow the colleges relieve themselves the bur- 
den increasing enrollments order finance activities which are 
not their immediate concern. 

For seems that the only proper concern the college is, 
least the third and fourth years, train those who will teach and 
those who will professional schools; and the graduate school 
understand its function, professional school. 

Certainly many, and perhaps most, the students who under- 
take graduate training will not become teachers; that insist that 
the graduate school provide teacher training divide the energies 
and time graduate school faculties (already overworked and under- 


staffed and usually only loan from undergraduate faculty) 
tween those students who plan become teachers and those who 
not. (And while this objection applies well undergraduate 
ties, the division more defensible the undergraduate, than 
the graduate, level.) Clearly were this division prevail the gradu. 
ate schools, would simply make confusion worse confounded. But 
the problem undergraduate education were some measure solved, 
the demand train teachers the graduate schools would largely 
supererogatory. 

Again, every teacher, matter what his subject his 
some sense scholar-teacher, for one must know some subject, 
even only superficially, order teach; and all teachers must, 
far can discover, learn doing. has been said that teaching 
art, and all art must learned trial and error (the stories that 
one sometimes runs across about masterpiece struck off one stroke 
always turn out, upon examination, largely fictitious). Just 
learning any subject skill generally slow process, teaching 
art skill which requires practice and patience over relatively 
long period time. Hence the sooner one begins try his hand 
teaching, the sooner will become skillful practitioner. post- 
pone the beginning training until the future teacher enters graduate 
school only delay (sometimes with most unfortunate results) the 
process selection which must inevitably involve both the student 
and those teaching him. 

What arguing for not the premise that the graduate schools 
have responsibility for teacher training (though think pro- 
liferation teacher training programs graduate schools would not 
solve the problem any better than the present policy faire). 
The attitude that need foster that the student scholar- 
teacher, attitude that concerns the undergraduate school much 
surely the graduate school; attitude that ought not fact the 


exclusive, even the predominant, concern any one school level 
education. 
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The Graduate School and Research 


WARREN AULT 
Professor Emeritus History, College Liberal Arts 


RAINING research basic ingredient learning the 
level. Through school and college the gifted student 
makes the steep ascent knowledge. the graduate school achieves 
the dizzy height the doctorate, whence scans the far horizon. His 
trusted guides have taught him all they knew, along the way, not 
learning only but skills. Another research scholar born, and the 
graduate school has fulfilled the purpose for which, for the most part, 
exists. 

are living age research, everyone, even the least in- 
formed, aware. The now fifteen years old responsible 
for this part, but its share can exaggerated. The scientific discov- 
eries earlier centuries were basic and diverse inaugurate 
years ago the age science which live. Governments, 
foundations, big business—even research 
staffs and provide research facilities scale, each year, unknown 
before. And the sole source the they need urgently the 
graduate schools. 

Many doctors philosophy prefer, however, become college 
teachers, and this true even those fields where the competition 
the outside world keenest. Ought these pursue added dif- 
ferent course training? Many have said so. Others, whom con- 
fess one, hold that the preparation college teachers and the 
creation research scholars are processes indistinguishable, for the 
most part, the one from the other. man fitted teach the col- 
lege level until the master his field and equipped make 
creative contribution it. His creativity may expressed the min- 
ing and refining fresh facts original interpretation, new 
viewpoint. Research the creation new knowledge, the re- 
organization old knowledge, and the establishment 
would say the college teacher, let him first scholar, his pub- 
lished contributions learning ever infrequent. His scholarly en- 


Duncan Macdonald, Graduate Journal, 52. 
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thusiasm will his best asset teacher, for this highly contagious 
(granted certain level susceptibility) need ever-enquiring 
are effective teachers,” says Professor Dexter Perkins. 
search part the process Moreover, teaching the 
college level art, not technique. Some aptitude there must be; 
but the rest comes from observation and practice. Graduate depart- 
ments should, course, provide apprentice-teaching opportunities 
under the supervision master teachers; and, facing impending 
shortage college teachers, graduate schools should endeavor in- 
duce more general interest college teaching profession. 

But the Graduate School also research institution, the principal 
means through which university fulfills one its most important so- 
cial ends. research, the University must wither and die.” 
Governments, industry and foundations, today, can and spend bil- 
lions research, far beyond the resources there 
then place research for the graduate school? Are there tasks which 
alone can perform? The answer clear. Universities live forever—at 
least, they have far. Research universities can have quality 
timelessness seldom found elsewhere. Man’s conquest the earth 
far from complete, and there are more worlds conquer. The univer- 
sity researcher can follow path wherever leads him, with little 
thought the application his discoveries the practical affairs 
life. 

Moreover, university graduate school concerned with the entire 
field the arts and sciences, and this cannot true like degree 
any other research organization. sure the physical sciences are 
post pre-eminence the graduate schools America today. 
Government-supplied funds flow them flood. Contributions 
from corporations swell the stream. The state the world explains 
this shape things, doubt, and may even justify it. are told, 
also, that the physical sciences now attract most the exceptional 
minds; and that more hard thinking done present scientists 
than 


One authority estimates the over-all total spent “research and development” 
1957 government, industry, universities, and foundations $5,400,000,000. The uni- 
share this vast sum was said three per cent. 

Some thoughtful observers the passing scene have lost confidence the humanists. 
has man who has been sufficiently intelligent make much progress other 
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would easy astray this point. Much the money for 
scientific research for equipment and matériel. The humanist can 
along way, given time, with pencil and paper. must learn judge 
research effort not dollar-wise but scholar-wise. University adminis- 
trations should provide free time with even hand for all scholars 
the arts and sciences and, which much more difficult, equal oppor- 
tunity for publication. Means these ends are some variation 
teaching loads, minimum summer teaching, regular sabbatical 
leave full pay, and endowed press. 

The Graduate School Boston University was established 1874, 
one year after the College Liberal Arts with which has always been 
most closely associated. Since the University began assemble its 
parts the new campus the Graduate School has developed remark- 
ably. Evidence for this the founding the Graduate Journal, the 
inauguration the University Lectures, the establishment the Afri- 
can Research and Studies Program, and such publication ventures 
the Boston University English and the Science Series. 
The number candidates for the master’s degree has not risen above 
the flood-mark 1947, but the number candidates, since that 
time, has doubled. About fifty percent those who have earned the 
PH.D. since 1947 have become college teachers. Percentages vary greatly 
among the various departments instruction: the natural sciences, 
ten thirty per cent the PH.D.s are teaching; the humanities, 
seventy ninety per cent. The Graduate School can well take pride 
the number and the caliber the college teachers has graduated.* 

The increase funds available for graduate research, Boston 
University, during the past ten years, has been dramatic. This has 
been especially true, indeed almost exclusively the case, the physi- 
cal sciences, the government being the greatest supplier funds. 
One can but admire the enterprise, and the caliber, our physical 
scientists. our humanists and social scientists, then, lack enter- 
and status? one leafs through faculty reports will find 
scarcely man among them without specific project under way. But 
the record reveals little support for them from public sources and not 


been utterly stupid and inadequate the field human relations?” Daniel 
Marsh, Graduate Journal, 84. 

However, only seven the nineteen departments the Graduate School have pro- 
gram apprentice-teaching. There room for improvement here. 


Re. 
the 
be; 
ties 
in- 
ere 
ttle 
tire 
are 
lay. 
ons 
ther 


much from the What has the University done meet 
this need? has increased salaries; has effected here and there re. 
duction teaching loads; best all, has provided sabbatical leave 
for year full pay. If, addition, the University had provided 
research funds, even pump-priming grants-in-aid, major break. 
through research might have been achieved. But University funds 
for research, thus far, have been minimal. 

Recently Committee the Senate Council, headed Dr. Dun. 
can Macdonald, presented the University Senate report 
University’s Responsibility for This Committee drafted 
impressive list recommendations for immediate action. The 
sity, said the Committee, should make official statement research 
policy which should emphasize importance research the 
purpose the University, the growth the scholar and the quality 
education,” and make unmistakable the University’s resolve 
promote and recognize research activity.” Also, said the Committee, 
Graduate School [should] designated the focal point for co- 
ordination research activities.” And, finally, recommended 
order facilitate the task coordinating and implementing 
search activity the position Research Coordinator established 
the Graduate School, administratively responsible the Dean that 
School.” And especially important, believe, was the Committee’s 
recommendation that University’s appropriation for research 
markedly increased.” 


Exceptions: the African Program, Psychology, possibly others. 
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Religion and Scholarship the University 


WILLIAM OVERHOLT 


Assistant Professor Religion Higher Education, 


School Theology 
has number facets: the research and in- 


struction involved scholarship, the administrative institu- 
tional structure, and the embracing many collateral 
and incidental activities. 

Religion, too, has several aspects: the private and intensely personal 
commitment persons ultimate loyalty, the administrative and 
institutional structure, the fellowship the congregation, and the 
system doctrine. 

Discussion the relation between religion and the university might 
explore the correlation between any these factors. However, the 
primary and fundamental relation, there such, would seem lie 
the discovery connection between the basic task higher educa- 
tion the quest for truth) and the basic task religion (i.e., the 
definition one’s ultimate loyalty). The presuppositions such 
statement are obvious: admitting that higher education has roles 
vocational training, maturing personalities, finding life-mates, etc., its 
primary task the quest for truth. Religion, too, has functions the 
community for moral training, systems doctrinal theological 
thought, sanctions the face crisis, and systems devotion and 
worship, but its primary function the discovery meaning for the 
whole life which the object ultimate loyalty identified and 
which one’s life committed. 

Professor Hocking has said, the principle wholeness 
life.” view the preceding paragraph, one might concur with 
Professor Hocking and expand his statement indicate the religious 
man one who has discovered such principle for his 
life (whether that principle connected with the ordinary conceptions 
divinity not) and the irreligious man one whose life lacks such 
center. Profound scholarship meets high religion the quest for 
truth. Scholarship pedantry without commitment truth; religion 
idolatry which treats the separate and disconnected the ultimate 
loyalty. And though may quickly acknowledge that the religionist 
typically falls far short his ideal his principle wholeness and 


Aad 
| 
See 
q 


integrity the typical scholar, surely this direction that the 
recovery wholeness and integrity lies. 

commonly asserted that modern society pluralistic society, 
Certainly differing religious institutions and individual commitments 
exist every community. Similarly, different “schools thought” 
and individual perspectives exist within the university. But this far 
from saying that divergent pieces knowledge and /or divergent per. 
spectives belief lie unrelated even tension consciousness 
existence within one person’s experience. The latter produces 
diction and disability. Let there diversity schools thought 
faiths, but the highest calling higher education cultivate per- 
sons who their own experience have grasped the great- 
ness” which Whitehead claimed the primary purpose education. 
community scholars where there diversity and commitment 
the dynamics the university the community scholars quest 
truth become vital and creative. Here the great issues are confronted 
and persons are quickened their search; here the great religious al- 
ternatives become relevant and exciting. 

the other hand, when pedagogical objectivity converted into 
the sheer relativism unrelieved departmentalism, when instrumental 
methodology exalted into ultimate insight, when preoccupation 
with facts crowds out any attempt interpret and correlate—then 
higher education fails cultivate the life the mind; the great issues 
choice and perspective are dodged; and the great religious commit- 
ments are irrelevant, giving answers questions that are never asked. 

Contemporary social and political history amply documents the as- 
sertion that education per not panacea for the world’s ills. The 
political irrationalism Nazi Germany subverted the German univer- 
sities; neither juvenile delinquency nor racial prejudice our country 
seems yield our comparatively high standards public educa- 
tion. Surely would not say that education was irrelevant the 
standards community life, but would contend that one important 
and too often neglected aspect the problem connect the motiva- 
tional centers personal life the standards “know.” This 
where moral and spiritual dimensions education connect with the 
specifically intellectual dimensions education for the responsible 
scholar and the responsible institution education. 

relatively easy become eloquent behalf ideal situa- 


would seem incumbent upon one who espoused such thesis 
propose some steps toward his goal. The following suggestions are 
advanced for that purpose. 


ments First all, higher education must called recommitment 
the classic purpose scholarship: the search for truth 
for the enrichment mankind. The assumption that 
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any collection subjects investigated for reasons other than the search 
for truth for the good society will result contribution the dis- 
covery truth very debatable, not palpably false. 
will exist only when there mutual concern the part members 
that community (and particularly concern the more mature for 
the less mature, thus concern the teacher for the growth the 
student) whole persons. 

Those who are engaged the leadership education should 
called upon once more sketch world view the basis their 
scholarship and their understanding the data their command. 
Even those who are willing confess they have any world view not 
ordinarily let known. Thus, the great alternatives the life 
thought are seldom brought into the discussion the classroom 
the laboratory. When the religious associations some other group 
satellite the campus urges great commitment and declaration 
faith with regard one these great alternatives life, the fact that 
such possibility expectation had never been mentioned the text 
the class the laboratory means that most students can demur and 
say, the use making commitment can stay neutral?” 

third plank platform for recalling higher education its true 
destiny treat the relation the partial the whole impor- 
tant problem. Specialization and departmentalism allow persons re- 
treat into the niceties their inquiries and avoid all the larger ques- 
tions. Thus easy see why the instructor particular course 
says, have hands full dealing with this fact, and that fact, and 
these data. not appropriate for deal with the larger issues 
life even the larger issues represented the department the col- 
lege which related.” Thus avoids all responsibility and stays 
the sidelines far the commitments and the values his material 
are concerned. must learn again that the relation the part the 
whole important. 

must also re-commit scholarship study all the facts and all 
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the presuppositions. The objectivity” has been exposed for 
what is, gross exaggeration any actual performance. scholar. 
ship not purely objective and presuppositionless, then presupposi- 
tions form important part every scholarly effort and probably 
should articulated. the second place, modern scholarship has 
been artificially self-limited scope the arbitrary exclusion too 
many cases the data which have become identified with faith and 
religious life. The arbitrary exclusion important relevant data 
most bound affect the results adversely. must ask the scholar 
study all the facts rather than just part them, and realize thata 
study all the facts will involve study the presuppositions from 
which the material approached. 

The modern scholar must maintain open-mindedness new 
data and the possibility new world views. The data not answer all 
the questions fact speculation. Revelation has never precisely 
correlated with the empirical data. never quite close the gap be- 
tween revelation and fact, but continue study both revelation 
and fact. Necessarily, must give some our claims dogmatic 
certainty and completeness: that only intellectual humility. have 
right the sacrilegious blasphemy thinking know all 
known the realms either fact revelation. Intellectual hu- 
mility and open-mindedness have not been characteristic men 
great faith through history. must, sense, new accomplish- 
ment, and there are many who are very skeptical letting the data and 
the issues faith and religion incorporated again into the scheme 
higher education lest the theory, world-view, and data once more 
frozen knowledge said have been frozen prior the discoveries 
Copernicus, Galileo, and Bruno. spite the risk, the attempt 
should made! 

There should provision every university curriculum for 
nars interdisciplinary colloquia which the interrelations sub- 
ject fields should explored. Even recognized there single 
set right answers, the stimulation vigorous effort 
and correlate should provided. all probability considerable 
prerequisite conversation between and among faculty indicated. 
some colleges and some intercollegiate programs (such the 
tional Faculty Christian Fellowship) this conversation taking place. 


q 


for 
bably 
has 
too 
and 
al. 
thata 
from 


new 
wer all 
be- 
gmatic 
have 
that 
ual hu- 
men 
nplish- 
and 
scheme 
more 


sub- 
single 
ated. 


the na- 
place. 


Finally, along the whole way and throughout the whole process 
there must continual moral commitment the best know 
particular moment. This the only alternative moral irresponsibil- 
ity. act the best know the moral situation that demands 
our act today, recognizing full well that when additional data are 
may found error and have change our minds. But are re- 
quired continually responsible moral agents well disinter- 
ested minds. Moral responsibility demands action along the line 
commitment the best know. 

The preceding seven-point program for re-commitment higher 
education its basic purpose not one which has any particular sec- 
religious tag it. minimal statement what required 
the present situation for the university contribute the growth 
persons the direction wisdom and perspective and integration 
personality. Such program does not ask the university become 
the church; the university and the church have their appropriate dis- 
functions. But when the university fails itself 
handicaps both students and faculty, and rather effectively prevents 
the churches from their proper function the community learning. 
Unless the university throughout its life fulfills its raison the 
worship life the religious communities becomes aesthetic irrele- 
vancy, the department religion merely another undigested set 
data alongside other insulated sets data, the religious activities 
pathetic center escape from the incoherencies the scholarly tasks. 

Fortunately, the gaps life are never extreme. Man’s essential 
pilgrimage for meaning and purpose never completely thwarted, and 
takes the trail again and again, even the most unlikely terrain. 
But significant contribution modern life would achieved the 
the vision which the life the mind enriched the life 
the spirit, and the life the spirit enlivened the life the mind. 
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